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Elmhurst Junior School
Appraisal Policy
ELMHURST JUNIOR SCHOOL

POLICY FOR APPRAISING TEACHER PERFORMANCE
The Governing Body of Elmhurst Junior School adopted this policy on 7/10/2013
following consultation with the recognised teaching unions at County level 1 and
reviewed the policy during October 2014, October 2016 and October 2018.
It will be reviewed in two years’ time at the beginning of the 2020 school year.
PURPOSE
This policy sets out the framework for a clear and consistent assessment of the
overall performance of teachers, including the head teacher, and for supporting their
professional and personal development within the context of the school’s plan for
improving educational provision and performance, and the professional standards
expected of teachers. It also provides the basis for an assessment of a teacher’s
performance and a recommendation to inform a decision by the Governing Body’s
Pay Committee (or other relevant decision-making body) about pay progression.
The appraisal procedure will be used also to address any concerns that are raised
about a teacher’s performance. If concerns are such that they cannot be resolved
through the appraisal process, there will be consideration of whether to commence
the separate capability procedure.
APPLICATION OF THE APPRAISAL POLICY
This policy applies to the head teacher and to all qualified teachers employed at the
school except those on contracts of less than one term and those undergoing
induction (i.e. NQTs) or teachers on formal capability procedures
Appraisal in this school will be a supportive and developmental process designed to
ensure that all teachers have the skills and support they need to carry out their role
effectively. It will help to ensure that teachers are able to continue to improve their
professional practice and to develop as teachers.
THE APPRAISAL PERIOD
The appraisal period will run for twelve months normally from 1 September to 31
August.

1

This model policy was the subject of consultation with the recognised teaching unions /professional
associations at County level and is offered to schools and academies for adoption. Any local
amendment of this model will require further consultation with the recognised unions.
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Teachers who are employed on a fixed term contract of less than one year will have
their performance managed in accordance with the principles underpinning this
policy. The length of the period will be determined by the duration of their contract.
Where a teacher starts their employment at the school part-way through a cycle, the
head teacher or, in the case where the employee is the head teacher, the governing
body shall determine the length of the first cycle for that teacher, with a view to
bringing his/her cycle into line with the cycle for other teachers as soon as possible.
Where a teacher transfers to a new post within the school part-way through a cycle,
the head teacher or, in the case where the employee is the head teacher, the
governing body shall determine whether the cycle shall begin again and whether to
change the appraiser.
APPOINTING APPRAISERS
All appraisers of teachers, other than those appraising head teachers, will be
qualified teachers suitably trained in the appraisal process.
Head Teacher
The head teacher will be appraised by the Governing Body. The Governing Body will
appoint an external adviser to provide advice and support in relation to the
management and review of the performance of the head teacher. The external
adviser will have a proven expertise in performance management of head teachers
and will have no professional or personal connection with the head teacher.
The task of appraising the head teacher, including the setting of objectives, will be
delegated to a sub-group normally consisting of up to 3 members of the Governing
Body.
Where a head teacher is of the opinion that any of the governors appointed by the
governing body is unsuitable to act as his/her appraiser, s/he may submit a written
request for that governor to be replaced, stating the reasons for the request.
Teachers
The head teacher will be the appraiser for each teacher. Where teachers have an
objection to this, their concerns will be carefully considered and, where appropriate
an alternative appraiser will be offered.
Where it becomes apparent that the appraiser will be absent for the majority of the
appraisal cycle, those duties will be delegated to another appraiser for the duration
of that absence.
If the head teacher appoints an appraiser, the appraiser to whom she/he delegates
those duties will have an appropriate position in the staffing structure, together with
the necessary background knowledge, skills and training to undertake the role.
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SETTING OBJECTIVES
The head teacher’s objectives will be set by the appraisal sub-group of the
Governing Body after consultation with the external adviser and the head teacher.
Objectives for each teacher will be set before, or as soon as practicable after, the
start of each appraisal period. The objectives set will be Specific, Measurable2,
Achievable, Realistic and Time-bound and will be appropriate to the context of the
appraisee’s work and their role and level of experience/career stage. In setting the
objectives, appraisers will have regard to what can reasonably be expected in the
context of roles, responsibilities and experience, consistent with the school’s strategy
for achieving a work/life balance for all staff.
Objectives will be recorded in the Appraisal Planning and Review Statement (a
model template Appraisal Planning and Review Statement is attached to this policy.)
Appraisees may at any point append their comments alongside their objectives.
The appraiser and appraisee will seek to agree the objectives. Objectives may be
revised if circumstances change. The school will operate a system of moderation to
ensure that all appraisers are working to the same standards. Targets will be
moderated across the school to ensure that they are consistent between teachers
with similar experience and levels of responsibility. Should the objectives not be
agreed, the final decision on allocation of objectives rests with the head teacher.
The agreed objectives will contain a description of what success may look like.
Where use of numerical targets is appropriate, these will be reasonable, in the
circumstances in which the teacher works and it will be recognised that factors
outside teachers’ control may significantly affect success.
Setting more than three objectives, or using sub-targets, can lead to teachers
experiencing unreasonable workload and pressure, making the objectives more
difficult to achieve. Therefore, other than in exceptional circumstances, no teacher
will be given more than three objectives
The objectives set for each teacher are intended to contribute to the school’s plans
for improving the school’s educational provision and performance and improving the
education of pupils attending the school and will take into account the professional
aspirations of the teacher.
The appraiser will take into account the effects of an individual’s circumstances,
including any disability, when agreeing objectives. For example, this might include a
reasonable adjustment to allow an individual slightly longer to complete a task than
2

Where an objective is measurable due regard should be paid to the reasonableness of any
numerical targets identified.
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might otherwise be the case. When staff return from a period of extended absence,
objectives may be adjusted to allow them to readjust to their working environment.
RELEVANT PROFESSIONAL STANDARDS
Before, or as soon as practicable after, the start of each appraisal period each
teacher will be informed of the professional standards against which that teacher’s
performance in that appraisal period will be assessed. All Teachers will be assessed
against the standards contained in the document “Teachers’ Standards” published in
July 20113 (see Appendix 3). The head teacher or governing body (as appropriate)
will need to consider whether certain teachers should be assessed against other sets
of standards, published by the Secretary of State or another body, that are relevant
to them. For Head teachers that may include the National Standards for
Headteachers4. For Qualified Teacher Learning and Skills (QTLS) holders, that may
include the overarching professional standards for teachers in the lifelong learning
sector, held by the Institute for Learning. The standards against which the teacher
will be assessed in the appraisal period will be recorded in the Appraisal Planning
and Review Statement.
All teachers should be able to demonstrate competence against the relevant
professional standards. It is expected that competence will be further developed as a
teacher’s career progresses. To progress to the Upper Pay Range a teacher will
need to demonstrate that they are “highly competent in all elements of the relevant
standards, as specified in Section 2, paragraph 18 of the School Teachers’ Pay and
Conditions Document 2013.
In consultation with teaching staff, each school will make it clear what constitutes
“competent”,and “highly competent” performance against the Teachers’ Standards in
that school, taking into account career stage. Schools will also need to be clear
about what constitutes “inadequate” performance against Teachers’ Standards. In
articulating competence schools may wish to have regard to the Ofsted grade
descriptors for Teaching & Learning in defining levels of performance.5

REVIEWING PERFORMANCE
Observation
This school believes that observation of classroom practice and other responsibilities
is important both as a way of assessing teachers’ performance in order to identify
any particular strengths and areas for development they may have and of gaining
useful information which can inform school self-evaluation and improvement more
generally.

“Teachers’ Standards” DfE 2012
“National Standards for Headteachers” DFE 2004
5 “School Inspection handbook” Ofsted 2012 (or any successor document)
3
4
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The amount and type of classroom observation will depend on the individual
circumstances of the teacher and the overall needs of the school.
Classroom observation for appraisal purposes will be carried out by those with QTS.
The effective and efficient operation of the appraisal process requires lesson
observation to be a confidential process of constructive engagement within an
atmosphere of support and co-operation.
Accordingly, observations will be carried out in a supportive fashion, with
professionalism, integrity and courtesy, will be evaluated objectively and reported
accurately and fairly and will take account of particular circumstances which may
affect performance on the day.
The arrangements for classroom observation will be agreed between appraiser and
appraisee in advance, will be included in the Appraisal Planning and Review
Statement at the start of the cycle and will include the amount of observation and
specify its primary purpose, any particular aspects of the teacher’s performance to
be assessed, the duration of the observation, when during the performance
management cycle the observation will take place and who will conduct the
observation.
For the purposes of appraisal, teachers’ performance will be observed on an
appropriate and reasonable number of occasions and will, as far as possible, be
agreed by the appraiser with the appraisee based on the individual circumstances of
the teacher and the overall needs of the school. The number and duration of
appraisal observations will be in accordance with the school’s Classroom
Observation and Visits Protocol (attached as Annex 1 to this policy), which includes
provision for exceptional circumstances where concerns have been raised about a
teacher’s performance, or where the teacher requests additional observation visits.
The appraisee will be given verbal feedback by at least by the end of the next school
day and written feedback within 5 working days, unless circumstances make this
impossible. For the purpose of professional development, feedback about lesson
observations should be developmental, in line with the school’s classroom
observation and visits protocol.
Head teachers or other leaders with responsibility for learning and teaching
standards may also visit classrooms in order to fulfil their school leadership
responsibilities. A distinction needs to be made between observation for the
purposes of the formal Appraisal process, and school managers' general
responsibility to know their school, the staff and the children and support good
practice. The length and frequency of visits to classrooms and the notice to be given,
will vary depending on specific circumstances but will be in accordance with the
school’s classroom observation and visits protocol.
The school may use the findings of each classroom visit and observation, including
appraisal observations, for other management purposes (for example subject area
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reviews), thereby seeking to keep the total number of occasions on which teachers
are observed to reasonable levels6.
Teachers (including the head teacher) whose posts have responsibilities outside the
classroom should also expect to have their performance of those responsibilities
observed and assessed.
Where a teacher is experiencing difficulties, see the section on Teachers
Experiencing Difficulties (below).
Other evidence
As well as Classroom Observations, other evidence will be used in the appraisal
process in making an assessment of a teacher’s overall performance, whether they
have met their objectives and their level of competence against the Teacher
Standards. Other evidence might include (schools to determine in consultation with
staff):
 Self-assessment
 Peer-review
 Pupil progress data
 Pupil attainment data
 Lesson planning and evaluation
 The ‘pupil voice’ where pupil comments are systematically gathered by school
leaders in assessing the quality of teaching and learning. Recorded
information concerning the teacher’s conduct, performance and attendance.
The latter may only be known to the Headteacher if it is an outcome of formal
procedures. If so, the Headteacher may use the information in moderating appraisal
outcomes.

Development and Support
Appraisal is a supportive process which will be used to inform continuing
professional development. The school wishes to encourage a culture in which all
teachers take responsibility for improving their teaching through appropriate
professional development, through peer observation for example. Professional
development will be linked to school improvement priorities and to the on-going
professional development needs and priorities of individual teachers.
The school’s CPD programme will be informed by the training and development
needs identified as part of the appraisal process. The governing body will ensure in
the budget planning that, as far as possible, resources are made available in the
school budget for appropriate training, and support agreed for appraisees,
maintaining access on an equitable basis.
6

Likewise any findings from classroom visits by school leaders that might be relevant to and
supportive of a teacher’s professional development should be fed back to appraiser and appraisee as
soon as possible after the classroom visit has taken place, to inform the appraisal process.
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An account of the training and development needs of teachers including the
instances where it did not prove possible to provide any agreed CPD, will form a part
of the head teacher’s annual report to the governing body about the operation of the
appraisal process in the school.
With regard to the provision of CPD in the case of competing demands on the school
budget, a decision on relative priority will be taken with regard to the extent to which:
a) the training and support will help the school to achieve its priorities; and
b) the CPD identified is essential for an appraisee to meet their objectives.
Account will be taken in a review meeting of where it has not been possible for
teachers to fully meet their performance criteria because the support recorded in the
planning statement has not been provided.
Where a teacher is experiencing difficulties, see the section on Teachers
Experiencing Difficulties (below).
Feedback
Teachers will receive constructive feedback on their performance throughout the
year and as soon as practicable after observation has taken place or other evidence
has come to light (see section on Observation above). Feedback will highlight
particular areas of strength as well as any areas that need development and will:
•
•
•

give clear feedback to the teacher;
give the teacher the opportunity to comment and discuss the concerns;
agree any support (eg coaching, mentoring, structured observations), that will
be provided to help address developmental needs.

Where a teacher is experiencing difficulties, see the section on Teachers
Experiencing Difficulties (below).
ANNUAL ASSESSMENT
Each teacher's performance will be formally assessed in respect of each appraisal
period. In assessing the performance of the head teacher, the Governing Body must
consult the external adviser.
At the end of the cycle, assessment of performance against an objective will be on
the basis of the performance criteria set at the beginning of the cycle. Good progress
towards the achievement of a challenging objective, even if the performance criteria
have not been met in full, will be assessed favourably.
The performance management cycle is annual, but on occasions it may be
appropriate to set objectives that will cover a period over more than one cycle. In
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such cases, the basis on which the progress being made towards meeting the
performance criteria for the objective will be assessed at the end of the first cycle
and will be recorded in the planning and review statement at the beginning of the
cycle.
Appraisers will prepare a draft Appraisal Planning and Review Statement which will
be provided to the Headteacher for moderation and to ensure consistency of practice
and standards. At this stage the Headteacher may make use of any Recorded
information concerning the teacher’s conduct, performance and attendance in
moderating the overall assessment.
The teacher will receive as soon as practicable following the end of each appraisal
period – and have the opportunity to comment on - a written appraisal report. The
Appraisal Planning and Review Statement will include:






details of the teacher’s objectives for the appraisal period in question;
an assessment of the teacher’s performance of their role and responsibilities
against their objectives, and against the relevant professional standards;
an assessment of the teacher’s training and development needs and
identification of any action that should be taken to address them;
a recommendation on pay progression where that is relevant (N.B. – pay
recommendations need to be made by 31 December for head teachers and
by 31 October for other teachers);
a space for the teacher’s own comments.

A review meeting will take place to discuss the content of the report and any further
action required and to inform objective setting for the next cycle. In some
circumstances an interim review meeting may be appropriate.
The assessment of performance and of training and development needs will inform
the planning process for the following appraisal period.
Where a teacher is experiencing difficulties, see the section on Teachers
Experiencing Difficulties (below).
PAY PROGRESSION
Where teachers are eligible for pay progression, the recommendation made by the
appraiser will be based on the assessment of the teacher’s performance against
their appraisal objectives, having regard to any specific and significant contextual
circumstances which might have impacted upon performance7, and against the
relevant professional standards (see section on Appointing Appraisers – Teachers
and footnotes 3-4, above, for detail of professional standards applicable to
teachers). Recommendations for pay progression will be put forward by the
Headteacher to the Governing Body’s Pay Committee. The decision made by the
Governing Body’s Pay Committee will be based on the statutory criteria set out in the
7

For example, a sudden in-year influx of children whose first language is not English
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School Teachers’ Pay and Conditions Document (STPCD)8, the relevant teacher
standards, non-statutory guidance from the DfE and the school’s own pay policy.
The Governing Body has agreed the pay policy of the school and has considered the
implications of the appraisal policy with respect to the arrangements relating to
teachers’ pay in accordance with the School Teachers’ Pay and Conditions
Document. The Governing Body will ensure that decisions on pay progression are
made by 31 December for head teachers and by 31 October for other teachers.
APPEALS
Appraisees have a right of appeal against any of the entries in the written appraisal
report. Details of the appeals process are available from the head teacher or from
the school governing body. Where the head teacher has not been recommended for
pay progression he/she will be informed by the appropriate governor. The head
teacher will notify any teacher who has not been recommended for pay progression
of the date when the governing body meets to consider pay recommendations,
following which the teacher (and head teacher when the head has not been
recommend for pay progression) may exercise the right of appeal, assisted by a
companion who may be a colleague, a trade union official or a trade union
representative.
TEACHERS EXPERIENCING DIFFICULTIES
When dealing with a teacher experiencing difficulties, the objective is to provide
support and guidance through the appraisal process in such a way that the teacher’s
performance improves and the problem is, therefore, resolved.
Where it is apparent that a teacher’s personal circumstances are leading to
difficulties at school, support will be offered as soon as possible, without waiting for
the formal annual assessment. In such circumstances advice and support from
Human Resources should be sought and the teacher should be advised to seek
support from their union representative.
If an appraiser identifies through the appraisal process, or via other sources of
information, for example verifiable parental concerns,
that the difficulties
experienced by a teacher are such that, if not rectified, could lead to capability
procedures the appraiser, the head teacher, or a member of the leadership team,
will, as part of the appraisal process meet the teacher to:




give clear written feedback to the teacher about the nature and seriousness of
the concerns;
give the teacher the opportunity to comment on and discuss the concerns;
give the teacher at least 5 working days’ notice that a meeting will be held to
discuss targets for improvement alongside a programme of support, and inform

8

This will apply to all teachers in maintained schools and those teachers in academies who remain
subject to the provisions of the School Teachers’ Pay and Conditions Document
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the teacher that he/she has the right to be assisted by a representative of an
independent trade union or work place colleague, and at any future meetings
where capability will be discussed;
in consultation with the teacher at the above meeting, an action plan with support
will be established (for example coaching, training, in-class support, mentoring,
structured observations, visits to other classes or schools or discussions with
advisory teachers), that will help address those specific concerns;
make clear how progress will be monitored and when it will be reviewed;
explain the implications and process if no – or insufficient – improvement is
made.

The teacher’s progress will continue to be monitored as part of the appraisal process
and a reasonable time given for the teacher’s performance to improve. This will
depend upon the circumstances, but will be for a specified period of time, for
example half a term, with appropriate support as agreed in the Action Plan, in order
that the aim of recovering and improving performance can be achieved. During this
monitoring period the teacher will be given regular feedback on progress and
arrangements will be made to modify the support programme if appropriate.
If sufficient progress is made such that the teacher is performing at a level that
indicates there is no longer a possibility of capability procedures being invoked the
teacher should be informed of this at a formal meeting with the appraiser or head
teacher. Following this meeting the appraisal process will continue as normal.
If no, or insufficient, improvement has been made over this period, the teacher will
be invited to a transition meeting to determine whether formal capability proceedings
need to be commenced or the appraisal process remains in place. The teacher may
be assisted by a trade union representative or work colleague and will have at least
5 working days notice of the meeting.
GENERAL PRINCIPLES UNDERLYING THIS POLICY
ACAS Code Of Practice on Disciplinary and Grievance Procedures
In the first instance, issues relating to teacher performance will be managed through
the arrangements for Teachers Experiencing Difficulties set out within this policy.
The conduct of any subsequent formal capability process will be undertaken outside
the Appraisal process under the separate Capability Procedure and in accordance
with the provisions of the ACAS Code of Practice.
Consistency of Treatment and Fairness
The Governing Body is committed to ensuring consistency of treatment and fairness
and will abide by all relevant equality legislation.
Sickness
If long term sickness absence appears to have been triggered by the
commencement of monitoring or application of the formal capability procedure, the
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case will be dealt with in accordance with the school’s absence policy and will
normally be referred to the occupational health service to assess the member of
staff’s health and fitness for continued employment and the appropriateness or
otherwise of continuing with monitoring or formal procedures. In some cases it may
be appropriate for formal procedures to continue during a period of sickness
absence. However, the views of the occupational health physician will always be
taken into account before a decision is reached.
Grievances
Where a member of staff raises a grievance during the appraisal or capability
process, the appraisal or capability process may be temporarily suspended in order
to deal with the grievance. Where the grievance and appraisal or capability cases
are related it may be appropriate to deal with both issues concurrently.
Confidentiality & Professional Relationships
The appraisal and capability processes will be treated with confidentiality. Only the
appraiser’s line manager or, where s/he had more than one, each of her/his line
managers will be provided with access to the appraisee’s plan recorded in her/his
statements. This will be done upon request and only where this is necessary to
enable the line manager to discharge her/his line management responsibilities.
Appraisees will be consulted on requests for access to statements in the context of
this policy.
The process of gathering evidence for appraisal will not compromise normal
professional relationships between teachers. The governing body recognises that
the appraiser will consult with, and seek to secure the agreement of, the appraisee
before seeking information from other colleagues about the work of the appraisee.
However, the desire for confidentiality does not override the need for the head
teacher and governing body to quality-assure the operation and effectiveness of the
appraisal system. The head teacher or appropriate leadership colleague might, for
example, review all teachers’ objectives and written appraisal records personally – to
check consistency of approach and expectation between different appraisers. The
head teacher might also wish to endorse or amend any pay recommendations that
have been made before they are considered by the Governing Body’s Pay
Committee (or other relevant decision-making body) in the light of recorded
information relating to formal conduct, performance or attendance concerns.
Monitoring and Evaluation
The governing body and head teacher will monitor the operation and effectiveness of
the school’s appraisal arrangements.
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The head teacher will provide the governing body with a written report on the
operation of the school’s appraisal and capability policies annually. The report will
not identify any individual by name.9
The report will include an assessment of the impact of these policies on:









Race
Sex
Sexual Orientation
Disability
Religion and Beliefs
Age
Part-time Status
Maternity and Pregnancy

The head teacher will report on whether there have been any appeals or
representations on an individual or collective basis on the grounds of alleged
discrimination.
Retention
The governing body and head teacher will ensure that all written appraisal records
are retained in a secure place for six years and then destroyed.

9

Particular care will need to be taken, especially in smaller schools, to ensure that by reporting on the
operation of the policy with reference to protected characteristics the report does not inadvertently
identify individual employees.
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Appendix 1
CLASSROOM OBSERVATION PROTOCOL
The Governing Body and school leadership are committed to ensuring that
classroom observation for appraisal purposes is developmental and supportive and
that those involved in the process will:





carry out the role with professionalism, integrity and courtesy;
evaluate objectively;
report accurately and fairly;
respect the confidentiality of the information gained.

Classroom observation for appraisal purposes
The amount of classroom observation arranged for any teacher for appraisal
purposes will be proportionate to need, having regard to the individual circumstances
of the teacher and the needs of the school, but will not be excessive.
‘Proportionate to need’ means it will take place on an appropriate and reasonable
number of occasions agreed, as far as possible, by the appraiser with the appraisee,
based on the individual circumstances of the teacher and the overall needs of the
school.
In this school ‘proportionate to need’ and ‘the overall needs of the school’ are
determined by the Governing Body on the advice of the Headteacher and in
consultation with staff.
In this school, following consultation with teaching staff, the Governing Body has
determined that a maximum of one observation for appraisal purposes for each
teacher in each period of a full term would meet the needs of the school and the
appraisal process, unless concerns about performance identify the need for
additional observations. In general we consider that each observation should be no
longer than one lesson.
The arrangements for classroom observation for appraisal purposes will be included
in the annual appraisal planning and review statement and will include the amount of
observation, specify it’s primary purpose, any particular aspects of the teacher’s
performance which will be assessed and when during the performance management
cycle the observation will take place and who will conduct the observation.
Where evidence emerges about the appraisee’s teaching performance which gives
rise to concern during the appraisal cycle, classroom observations may be arranged
in addition to those recorded at the beginning of the cycle, subject to determination
at a meeting between appraiser, appraisee and headteacher or member of the
school leadership team with a view to addressing any such concern.
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Although such classroom observation is undertaken for appraisal purpose, other
information gathered during the observation will be used, as appropriate, for a variety
of purposes including to inform school self-evaluation and school improvement
strategies in accordance with the school’s commitment to streamlining data
collection and minimising bureaucracy and workload burdens on staff.
In keeping with the commitment to supportive and developmental classroom
observation, observations will be agreed between appraiser and appraisee in
advance and be included in the appraisal planning statement.
Classroom observations for appraisal purposes will only be undertaken by persons
with QTS. In addition, in this school such classroom observation will only be
undertaken by teachers informed by the school’s published appraisal policy on how
to prepare for and conduct observations, and on how to give constructive supportive
feedback in the context of professional dialogue between colleagues.
Verbal feedback will be given as soon as possible after the observation and by at
least the end of the next school day following the observation taking place. It will be
given during directed time in a suitable, private environment. Written feedback will be
provided within five working days of the observation taking place.
If issues emerged from an observation that were not part of the focus of the
observation as recorded in the planning and review statement these should also be
covered in the written feedback and the appropriate action will be taken by the
appraiser or the issues will be referred to the appropriate member of the school
leadership team to determine appropriate action in consultation with the appraiser
and appraisee.
The written record of feedback includes the date on which the observation took
place, the lesson observed and the length of the observation. The teacher has the
right to append written comments on the feedback document. No written notes in
addition to the written feedback will be kept.
Other classroom visits by school leaders
In this school, the head teacher will seek to discharge his/her responsibility for
monitoring the quality of teaching and learning and other leadership responsibilities
through the planned classroom observations for appraisal purposes. However the
headteacher (and other designated school leaders) may undertake other classroom
visits in order to fulfil their school leadership responsibilities. In this school such
classroom visits will be carried out by:
The headteacher OR members of the leadership team.
These classroom visits will only inform the appraisal process where concerns arise
which merit the revision of the appraisal planning statement. If such concerns arise
the school leader concerned will meet with the appraiser and appraisee to discuss
them and agree any revision to the appraisal planning statement.
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2013-2014 Performance Management – personal summary
Appendix 2

Teacher:

Reviewer:
Position on pay spine (UPS, Eligible for Threshold?
NQT, etc.):
YES / NO

Post:
Comments
Summarise teacher’s personal strengths and areas for development here.

Notes on previous performance management (+ running commentary)

Skills audit
Insert personal radar graph here



Comment on evidence from lesson observations, informal ‘drop-in’ sessions, work
scrutiny, etc. here

Summative judgement

I

S

X

G

O
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Performance Management interview (1) – Autumn 2013
New targets:

1.

Pupil progress target

(All teachers)

2.

Whole school improvement target

(All teachers)

3.

Whole school / Federation / Department / Individual professional development target

(Personal)

4.

Individual professional development target

(Optional)

Signed:

(Teacher)

Signed:

(Reviewer)

Date:
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OBJECTIVE 1

Copy pupil progress target here.
Success criteria

Reviewed by whom?

When?







Training needs / Resources

Suggested method of delivering of training
Coaching
Other:
INSET
External course



Monitoring strategies

Who?

When?

Monitoring strategies

Formal lesson observation

Discussion with children

Planning review

Discussion with colleagues

Work/Marking scrutiny

Pupil assessment & tracking

Who?

When?

Notes
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OBJECTIVE 2

Copy whole school improvement target here.
Success criteria

Reviewed by whom?

When?







Training needs / Resources

Suggested method of delivering of training
Coaching
Other:
INSET
External course



Monitoring strategies

Who?

When?

Monitoring strategies

Formal lesson observation

Discussion with children

Planning review

Discussion with colleagues

Work/Marking scrutiny

Pupil assessment & tracking

Who?

When?

Notes
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OBJECTIVE 3

Copy whole school / federation / department / individual professional development target here.
Success criteria

Reviewed by whom?

When?







Training needs / Resources

Suggested method of delivering of training
Coaching
Other:
INSET
External course



Monitoring strategies

Who?

When?

Monitoring strategies

Formal lesson observation

Discussion with children

Planning review

Discussion with colleagues

Work/Marking scrutiny

Pupil assessment & tracking

Who?

When?

Notes
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OBJECTIVE 4

Copy optional individual professional development target here.
Success criteria

Reviewed by whom?

When?







Training needs / Resources

Suggested method of delivering of training
Coaching
Other:
INSET
External course



Monitoring strategies

Who?

When?

Monitoring strategies

Formal lesson observation

Discussion with children

Planning review

Discussion with colleagues

Work/Marking scrutiny

Pupil assessment & tracking

Who?

When?

Notes
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Performance Management interview (2) – Summer 2014
Review of prior targets:
Objectives

Date
achieved

Action taken/Notes

Evidence

















Pupil progress target
Copy here.

Whole school improvement target
Copy here.

Whole school / Federation / Department /
Individual professional development target
Copy here.

Individual professional development target
Copy here.

Signed:

(Teacher)

Signed:

(Reviewer)

Date:
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TEACHERS’ STANDARDS
Appendix 3
PREAMBLE
Teachers make the education of their pupils their first concern, and are accountable for achieving the highest possible standards in work and conduct. Teachers act with
honesty and integrity; have strong subject knowledge, keep their knowledge and skills as teachers up-to-date and are self-critical; forge positive professional
relationships; and work with parents in the best interests of their pupils.

[Highlight to show whether standards have been met, are being worked towards or need development]
PART ONE: TEACHING
A teacher must:

(Comments)

1 Set high expectations which inspire, motivate and challenge pupils
 establish a safe and stimulating environment for pupils, rooted in mutual respect
 set goals that stretch and challenge pupils of all backgrounds, abilities and dispositions
 demonstrate consistently the positive attitudes, values and behaviour which are expected of pupils.

2 Promote good progress and outcomes by pupils
 be accountable for pupils’ attainment, progress and outcomes
 be aware of pupils’ capabilities and their prior knowledge, and plan teaching to build on these
 guide pupils to reflect on the progress they have made and their emerging needs
 demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching
 encourage pupils to take a responsible and conscientious attitude to their own work and study.

3 Demonstrate good subject and curriculum knowledge
 have a secure knowledge of the relevant subject(s) and curriculum areas, foster and maintain pupils’ interest in the subject,

and address misunderstandings
 demonstrate a critical understanding of developments in the subject and curriculum areas, and promote the value of

scholarship
 demonstrate an understanding of and take responsibility for promoting high standards of literacy, articulacy and the correct

use of standard English, whatever the teacher’s specialist subject
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 if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics
 if teaching early mathematics, demonstrate a clear understanding of appropriate teaching strategies.

4 Plan and teach well structured lessons
 impart knowledge and develop understanding through effective use of lesson time
 promote a love of learning and children’s intellectual curiosity
 set homework and plan other out-of-class activities to consolidate and extend the knowledge and understanding pupils

have acquired
 reflect systematically on the effectiveness of lessons and approaches to teaching
 contribute to the design and provision of an engaging curriculum within the relevant subject area(s).

5 Adapt teaching to respond to the strengths and needs of all pupils
 know when and how to differentiate appropriately, using approaches which enable pupils to be taught effectively
 have a secure understanding of how a range of factors can inhibit pupils’ ability to learn, and how best to overcome these
 demonstrate an awareness of the physical, social and intellectual development of children, and know how to adapt

teaching to support pupils’ education at different stages of development
 have a clear understanding of the needs of all pupils, including those with special educational needs; those of high ability;

those with English as an additional language; those with disabilities; and be able to use and evaluate distinctive teaching
approaches to engage and support them.
6 Make accurate and productive use of assessment
 know and understand how to assess the relevant subject and curriculum areas, including statutory assessment

requirements
 make use of formative and summative assessment to secure pupils’ progress
 use relevant data to monitor progress, set targets, and plan subsequent lessons
 give pupils regular feedback, both orally and through accurate marking, and encourage pupils to respond to the feedback.

7 Manage behaviour effectively to ensure a good and safe learning environment
 have clear rules and routines for behaviour in classrooms, and take responsibility for promoting good and courteous

behaviour both in classrooms and around the school, in accordance with the school’s behaviour policy
 have high expectations of behaviour, and establish a framework for discipline with a range of strategies, using praise,
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sanctions and rewards consistently and fairly
 manage classes effectively, using approaches which are appropriate to pupils’ needs in order to involve and motivate them
 maintain good relationships with pupils, exercise appropriate authority, and act decisively when necessary.

8 Fulfil wider professional responsibilities
 make a positive contribution to the wider life and ethos of the school
 develop effective professional relationships with colleagues, knowing how and when to draw on advice and specialist

support
 deploy support staff effectively
 take responsibility for improving teaching through appropriate professional development, responding to advice and

feedback from colleagues
 communicate effectively with parents with regard to pupils’ achievements and well-being.

PART TWO: PERSONAL AND PROFESSIONAL CONDUCT
A teacher is expected to demonstrate consistently high standards of personal and professional conduct. The following statements define the behaviour and attitudes
which set the required standard for conduct throughout a teacher’s career.
(Comments)
 Teachers uphold public trust in the profession and maintain high standards of ethics and behaviour, within and outside

school, by:

◦

treating pupils with dignity, building relationships rooted in mutual respect, and at all times observing proper
boundaries appropriate to a teacher’s professional position

◦

having regard for the need to safeguard pupils’ well-being, in accordance with statutory provisions

◦

showing tolerance of and respect for the rights of others

◦

not undermining fundamental British values, including democracy, the rule of law, individual liberty and mutual
respect, and tolerance of those with different faiths and beliefs

◦

ensuring that personal beliefs are not expressed in ways which exploit pupils’ vulnerability or might lead them to
break the law.
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 Teachers must have proper and professional regard for the ethos, policies and practices of the school in which they teach,

and maintain high standards in their own attendance and punctuality.
 Teachers must have an understanding of, and always act within, the statutory frameworks which set out their professional

duties and responsibilities.
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Declaration
A) Recommended for progression (if relevant at this time):
has provided evidence to demonstrate that he/she has achieved performance management targets set for this year and/or
sufficiently met the Teachers’ Standards; he/she is therefore recommended for progression on the pay scale.

B) Not recommended for progression (if relevant at this time):
has not yet provided evidence to demonstrate that he/she has achieved performance management targets set for this year
and/or sufficiently met the Teachers’ Standards; he/she is therefore not recommended for progression on the pay scale at this time.
Signed:

(Reviewer)

Date:

Notes:

1) Set high expectations which inspire, motivate and challenge pupils
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Outstanding
 All groups of pupils feel safe at school and at alternative provision


establish a safe
and stimulating
environment for
pupils, rooted in
mutual respect









set goals that
stretch and
challenge pupils
of all
backgrounds,
abilities and
dispositions







demonstrate
consistently the
positive
attitudes, values
and behaviour
which are
expected of
pupils.

placements at all times. They understand very clearly what
constitutes unsafe situations and are highly aware of how to keep
themselves and others safe, including in relation to e-safety.
There is a clear atmosphere of mutual respect, in which learners
share ideas and responses to teaching in a trusting environment.
The classroom is a stimulating learning environment, celebrating
achievement and supporting learning and progression via display.
Children understand their roles and purpose within group situations;
group work is highly productive and independent learning is evident.
Use of mixed and ability grouping leads to effective outcomes for all
pupils.
The teacher knows the current legal requirements, national policies
and guidance on the safeguarding and promotion of the well-being of
children and young people, plus understands how to identify
potential child abuse or neglect and follow safeguarding procedures.
All pupils, including those with SEN, and the most able, are provided
with ample opportunities to progress towards learning outcomes at a
pace highly appropriate to their individual needs. This is a direct
result of effective monitoring of previous learning.
The teacher makes effective, personalised provision for learners,
promoting equality and inclusion in their teaching through diverse
and engaging strategies.
Pupils are challenged with tasks based on accurate assessment of
prior skills, knowledge and understanding.
Pupils are set individual numerical targets that take into account prior
attainment and the rates of progress from baseline levels. These
targets are challenging and aspirational.
All pupils understand the nature and purpose of an activity and can
explain clearly how it builds upon their personal understanding.
There is clear evidence of learning through participation and
measurable progress towards a specific outcome.
Independent learning is well-evidenced, together with high levels of
enthusiasm. Activities require pupils to use and develop personal
learning and thinking skills.

 The teacher promotes positive values and attitudes and
adopts high standards of behaviour in their professional role.
 The teacher is highly ambitious for the pupils and leads by
example. He/She bases his/her actions on a deep and
accurate understanding of pupils’ skills and attributes.
 The teacher reviews effectiveness of teaching and impact on
learners’ motivation and progress, refining approaches
where necessary.
 A variety of teaching and behaviour management ‘tools’ are
implemented to accommodate approaches and attitudes to
learning.

Good
 Pupils feel safe at school and at alternative provision
















placements; they understand how to keep themselves safe.
The teacher utilises a variety of techniques and strategies
to develop learners’ confidence and trust; activities in the
classroom promote and develop learners’ social, emotional
and behavioural skills.
The classroom is a stimulating learning environment,
supporting learning and celebrating achievement.
Group work is collaborative and productive and groups are
built in a way that supports learning. Children are able to
adopt a variety of roles in order to complete tasks to a high
standard.
The teacher knows the local arrangements concerning the
safeguarding of children and young people, plus
understands how to identify potential child abuse or
neglect and follow safeguarding procedures.
The majority of pupils are given opportunities to progress
well towards learning outcomes as a result of careful and
skilful questioning and listening by the teacher in order
that tasks are adapted appropriately.
The teacher makes effective, personalised provision for
learners, promoting equality and inclusion in their
teaching.
Challenging and appropriate tasks are well planned and
timed effectively for all pupils.
Pupils are set individual numerical targets that take into
account prior attainment and recent rates of progress.
These targets are challenging.
Most pupils understand the nature and purpose of
activities through clear, specific and achievable learning
objectives.
Most pupils show evidence of learning through
participation and some measurable progress towards
specific outcome.
Pupils are well motivated, enthusiastic and confident
enough to work independently. They are regularly required
to offer some individual thought or skill to activities.

 Teacher holds positive values and attitudes and is a
positive role model.
 The teacher recognises and respects the
contributions made by learners; timely, accurate
and constructive feedback is provided to learners
on a regular basis.
 Learners are supported in understanding different
approaches to learning and which are appropriate
to the current task.
 Teaching and behaviour management strategies are
varied to accommodate the majority of needs
within the class.

Satisfactory

Inadequate

 Appropriate safety instructions are clarified to
pupils regularly and they respond accordingly, in
order to remain safe at school and alternative
placements.
 Pupils are aware of to whom they need to talk to
communicate issues or problems, via regular
signposting and information.
 Classroom displays celebrate achievement and
support learning.
 Group work is collaborative and productive.
 The teacher knows how to identify potential
child abuse or neglect and follow safeguarding
procedures.

 Pupils or particular groups of pupils do not
feel safe at school and/or at alternative
placements.
 Pupils display a lack of confidence
amongst peers; there is a clear lack of
trust between teacher and pupils and
pupils seem unaware of with whom they
should share problems and issues.
 Classroom displays are not relevant to
pupils’ learning and achievement.
 Group work is less productive and leads to
low-level disruption.
 The teacher lacks awareness of CP
protocols.

 Pupils’ work/progress is monitored, usually resulting in

 Activities are not reflective of the range of ability








adaptation of pace and challenge of tasks. However,
this is not always timely or relevant, with the result that
some pupils’ learning is slowed. Some groups of pupils
may be less well catered for.
Teaching is adapted to accommodate and recognise
diversity and learning needs; teaching strategies ensure
individual needs of pupils are usually met.
Some pupils are challenged by activities but
occasionally, repetitive tasks do not fully challenge.
Pupils are set individual numerical targets that take into
account prior attainment. These targets are based on
pupils making at least satisfactory progress annually.
Most pupils understand the nature and purpose of
activities, and learning objectives are clear.
Most pupils show evidence of learning through some
measurable progress towards a specific outcome, but
participation is occasionally lacking by a few.
Most pupils are motivated and on task. Some are
unaware of PLTS (personal learning & thinking skills).
Activities are sometimes teacher-led.

 The teacher communicates positive attitudes
and values to the class.
 The teacher recognises the contributions made
by learners; accurate and constructive feedback
is provided to learners on a regular basis.
 Teaching and learning takes place through
varied tasks.
 Either teaching or behaviour management
strategies appear to be unvaried and sometimes
ineffective.









within a teaching group; as a result, pupils are
de-motivated and frequently off task, making
inadequate progress.
Tasks do not match the learners’’ abilities.
There is a lack of challenge in activities set: tasks
are often too easy and not differentiated.
Pupils are set individual numerical targets but
these do not show regard for prior attainment
or take into account progress to date. They may
be unrealistic and/or low.
Pupils fail to understand the nature or purpose
of activities.
There is little evidence of learning or progress
towards a specific outcome. Participation is
sporadic.
Children are not engaged for the most part of
the lesson; pupils are not excited, enthused or
engaged by activities which are often completely
teacher-led without pupil input.

 Teacher’s communication of attitudes and
values is vague and ineffective.
 Pupil contributions are acknowledged, but
rarely developed through teacher
interaction; little or no constructive
feedback is provided through marking.
 Teaching activities are almost entirely
teacher-led and requiring no independent
thought or skill from pupil.
 Teaching and behaviour management
strategies are not varied or adapted to
meet needs.
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2) Promote good progress and outcomes by pupils
Outstanding

be accountable
for pupils’
attainment,
progress and
outcomes

be aware of
pupils’
capabilities and
their prior
knowledge, and
plan teaching to
build on these

guide pupils to
reflect on the
progress they
have made and
their emerging
needs

demonstrate
knowledge and
understanding of
how pupils learn
and how this
impacts on
teaching

Good

Satisfactory

Inadequate

 The teacher keeps some record of the progress of
the children. They are able to account for the
progress of groups, when it is presented to them,
and use data to support planning.
 Pupils’ achievement requires improvement as it is
not good, given their starting points and against
the national expectation.
 Progress is satisfactory and there is evidence of
this learning in their work.
 The learning and progress of some pupil groups
such as SEN, FSM and others supported by the
Pupil Premium, though satisfactory, does not
match that of their peers.

 The teacher does not have a clear view of
the progress of the children that they teach.
They don’t group effectively and there is too
often a mismatch of task to child.
 Pupils overall, or particular groups of pupils,
are consistently making less than expected
progress given their starting points.
 Pupils’ learning and progress indicate they
are underachieving.
 There are wide gaps in the attainment
and/or the learning and progress of different
pupil groups.

 The teacher carefully monitors the attainment and
progress of each child, and group of children, in their care.
They are able to present that information, and show how
they use it, to parents and other stakeholders.
 Taking account of their different starting points, the
proportions of pupils making and exceeding expected
progress are high compared with national figures.
 Pupils make rapid and sustained progress, and learn
exceptionally well.
 The learning, quality of work and progress of groups of
pupils, particularly those who are disabled, those who
have special educational needs and those for whom the
pupil premium provides support, show that they achieve
exceptionally well.

 The teacher keeps good records of the progress of

 The teacher is fully aware of each child’s prior attainment
and has thorough records in a number of forms to
demonstrate this knowledge. This knowledge is evident in
pupil groupings and tasks set.

 The teacher is aware of each child’s prior
attainment and has records to demonstrate this
knowledge. This knowledge is evident in pupil
groupings and tasks set.

 The teacher is aware of each group’s prior
attainment and has records to demonstrate this
knowledge. This knowledge is evident in pupil
groupings and tasks set.

 There is no evidence that prior learning has
been taken into account in task setting.

 All children know their learning targets and attainment
levels and what they need to do to attain the next level.
 All children have targets written in their books and are
acting upon their targets so that significant progression is
shown related to those targets.

 Most children know their learning targets and
attainment levels and what they need to do to
attain the next level.
 Most children have targets written in their books
and are acting upon their targets so that some
progression is shown related to those targets.

 Most children know their learning targets but not
all are unable to express them clearly. They know
their attainment level and have a reasonable
understanding of what they need to do to attain
the next level.
 Children generally have targets written in their
books and there is some evidence of progression
to suggest some are acting upon these.

 Children do not know or understand their
targets and do not know how to make
progress.
 Targets are not written in their books and
there is no evidence of them being used to
support individuals’ improvement.

 Pupils acquire knowledge quickly and develop their
understanding rapidly in all subjects.
 The teacher skilfully matches learning activities to
individuals’ and groups’ preferred learning styles, to
support or to challenge, sometimes by purposefully
assigning tasks pupils may be less comfortable with.

 Pupils acquire knowledge and develop
understanding quickly and securely in a wide
range of subjects.
 The teacher matches learning activities to
individuals’ and groups’ preferred learning styles,
to support or to challenge, sometimes by
purposefully assigning tasks pupils may be less
comfortable with.

 Pupils acquire knowledge and develop
understanding steadily in most subjects.
 The teacher is aware of pupils’ preferred learning
styles and sometimes takes this into
consideration when assigning tasks.

 Pupils are slow to acquire knowledge and
develop understanding in many subjects.
 The teacher demonstrates little recognition
of pupils’ preferred learning styles and rarely
considers this when assigning tasks.

the children. S/He is able to account for the progress
of groups and use data to support planning.
 Taking account of their different starting points, the
proportions of pupils making and exceeding
expected progress compare favourably with national
figures. Where the proportion making expected
progress overall is lower than that found nationally,
it is improving over a sustained period.
 Progress is consistently strong and evidence in
pupils’ work indicates that they achieve well.
 The learning and progress of groups of pupils,
particularly those who are disabled, those who have
special educational needs, and those for whom the
pupil premium provides support, are good.
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encourage pupils
to take a
responsible and
conscientious
attitude to their
own work and
study.

 All children respond very regularly to their teachers’
marking, taking the appropriate action when required.
 Extension activities are often offered or suggested, and
the take-up is very high, with those pupils choosing not to
challenge themselves being very few.

 Most children respond regularly to their teachers’
marking, taking the appropriate action when
required.
 Where extension activities are offered or
suggested, at least half of a class is keen to take
the challenge.

 Some children respond to their teachers’
marking, taking the appropriate action when
required.
 Some extension activities are offered or
suggested and some children respond to this
positively.

 Children do not respond to marking and have
no appreciation of how this could have an
impact upon their learning.
 Few or no extension activities are offered or
suggested; pupils are reluctant to challenge
themselves beyond the minimum
requirements.
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3) Demonstrate good subject and curriculum knowledge
Outstanding

have a secure
knowledge of the
relevant subject(s)
and curriculum
areas, foster and
maintain pupils’
interest in the
subject, and address
misunderstandings

demonstrate a
critical
understanding of
developments in the
subject and
curriculum areas,
and promote the
value of scholarship

Good

 The teacher has an extensive and deep knowledge and

 The teacher has a more developed knowledge and

understanding of their subjects / curriculum areas and
related pedagogy gained for example through
involvement in wider professional networks associated
with their subjects / curriculum areas.
 Excellent subject knowledge is evident in all aspects of
the teacher’s planning and delivery.
 Outstanding subject knowledge enables the teacher to
challenge pupils effectively and respond to even more
unexpected lines of enquiry, when appropriate.
Characteristically, pupils’ misunderstandings are represented and reinvented as learning opportunities. The
teacher anticipates and responds with clearly targeted
differentiation.
 Pupils, even those beyond the teacher’s immediate care,
recognise and respect the teacher’s knowledge. Her/his
‘wisdom’ is regarded highly across the school and wider
community.

understanding of their subjects / curriculum areas and
related pedagogy including how learning progresses
within them.
 Good subject knowledge is evident in the teacher’s
planning and delivery.
 Good subject knowledge enables the teacher to
differentiate well and satisfy pupils’ curiosity by
effectively responding to questions, when appropriate.
The teacher responds to pupils’ misunderstandings with
clearly targeted differentiation. He/She can adapt
his/her language to suit the learners taught, introducing
new ideas and concepts clearly, and using explanations,
questions, discussions and plenaries effectively
 Pupils recognise and respect the teacher’s knowledge
and this is clear in the good relationships between pupil
and teacher.

 The teacher researches and evaluates innovative
curricular practices and draws on relevant and
current research outcomes, and other sources of
external evidence, to inform their own practice
and that of colleagues.

 The teacher knows about the most important
current developments in education, as well as
some recent initiatives related to his/her
subject(s) / curriculum area(s), and can comment
on their implications.

Satisfactory

Inadequate

 The teacher has a secure knowledge and
understanding of their subjects / curriculum areas
and related pedagogy including: the contribution
that their subjects/curriculum areas can make to
cross-curricular learning.
 The teacher’s subject knowledge is adequate for
the satisfactory planning and delivery of lessons.
 A secure understanding of their subject(s) allows
the teacher to differentiate and re-present
knowledge and the steps to skills acquisition at
appropriate levels, for more and less able pupils.
 Pupils appreciate the teacher’s knowledge and
know they can rely on him/her for help with their
own understanding.

 The teacher’s knowledge and understanding of
their subjects/curriculum areas and related
pedagogy is limited to their own experience. They
are unsure of the contribution that their subjects
/ curriculum areas can make to cross-curricular
learning.
 The teacher lacks secure subject knowledge and
this is evident in the planning and delivery of
lessons.
 Insecure subject knowledge means that the
teacher does not recognise how best to
differentiate for individuals and groups.
 There is little challenge in lessons and pupils’
misunderstandings can often go unchecked.
 Pupils do not have faith in the teacher’s ability to
help them progress their own learning. Pupil /
teacher relationships lack trust.

 The teacher knows and understands the relevant
statutory and non-statutory curricula and
frameworks, for his/her subject(s) / curriculum
area(s) and some other relevant initiatives across
the age and ability range taught.

 The teacher is not up to date with recent relevant
developments in his/her subject(s) / curriculum
area(s) and other relevant initiatives, and does
not always recognise where pupils have come
from or are headed in their learning.
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demonstrate an
understanding of
and take
responsibility for
promoting high
standards of literacy,
articulacy and the
correct use of
standard English,
whatever the
teacher’s specialist
subject









All pupils read widely and often across all topic areas.
Pupils develop and apply a very wide range of skills to great effect,
in reading, writing and oral communication. They are exceptionally
well prepared for the next stage in their education.
Evidence from lesson observations, ‘drop-ins’ and planning
indicates a skilful balance of teacher modelling / shared / guided /
independent / paired reading and writing.
There is a wide range of opportunities for both formal and
informal talk – pairs / groups / whole class. The teacher creates
well-timed opportunities for discussion about talk.
The teacher frequently makes reference to relevant objectives for
writing and personal writing targets, with clear, knowledgeable
and accurate explanation to reinforce pupils’ understanding.
Planning shows a very wide range of reading and writing
opportunities for a ‘real’ purpose and encourages ‘invention’ /
‘independent application’ of writing skills (see Talk for Writing
sequence).
Excellent use is made of the ‘Literacy Station’ (resource pack) in
class to support pupils.
The teacher models excellent use of Standard English when
communicating with pupils in speech and writing, including the
labelling of displays, in resources supplied and in presentations.










Pupils read widely and often.



Pupils develop and apply a wide range of skills, in reading, writing
and oral communication. This ensures that they are well prepared
for the next stage in their education.



Evidence from lesson observations, ‘drop-ins’ and planning
indicates a good balance of teacher modelling / shared / guided /
independent / paired reading and writing.



There is a range of opportunities for both formal and informal talk
– pairs / groups / whole class. The teacher encourages discussion
about talk.
The teacher makes reference to objectives for writing and
personal writing targets, with sound explanation to reinforce
pupils’ understanding.
Planning shows a range of relevant reading and writing
opportunities; pupils are encouraged to ‘innovate’ in writing tasks
(see Talk for Writing sequence).
Good use is made of the ‘Literacy Station’ (resource pack) in class
to support pupils.
The teacher models sound use of Standard English when
communicating with pupils in speech and writing, including the
labelling of displays, in resources supplied and in presentations.







Pupils read a range of texts during the course of their study in the
teacher’s subject(s) / curriculum area(s).




Pupils develop and apply a range of skills, in reading, writing and
oral communication. They are adequately prepared for the next
stage in their education.



Evidence from lesson observations, ‘drop-ins’ and planning
indicates a there is some modelling from teacher and regular
opportunities for shared / guided / independent / paired reading
and writing.



The teacher regularly provides some opportunities for focussed
group, paired or whole class talk.



The teacher refers to writing objectives and personal writing
targets, with some explanation.



Planning shows some regular opportunities for reading and
writing, where pupils are encouraged to ‘imitate’ existing texts in
their own work (see Talk for Writing sequence).
Some sound use is made of the ‘Literacy Station’ (resource pack)
in class to support pupils.
The teacher generally uses Standard English when communicating
with pupils in speech and writing, including the labelling of
displays, in resources supplied and in presentations. Teacher is
aware of when he/she digresses.




Pupils are not required to read or experience a range of texts.
Pupils’ communication skills (including reading and/or writing) or
proficiency in mathematics are not sufficiently strong for them to
succeed in the next stage of education.
Evidence from lesson observations, ‘drop-ins’ and planning
indicates a there is little or no effective modelling from teacher
and too limited provision for shared / guided / independent /
paired reading and writing.
There is generally a lack of focussed ‘talk’ opportunities within
paired, group and whole class work.
The teacher doesn’t usually refer to writing objectives or indicate
any way in which individual pupils might improve in this area.
There are few opportunities for reading and writing provided. Any
writing generally involves copying from a given text.
Little or no use is made of the ‘Literacy Station’ (resource pack) in
class to support pupils.
The teacher demonstrates poor use of Standard English when
communicating with pupils in speech and writing, including the
labelling of displays, in resources supplied and in presentations.
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if teaching early
reading,
demonstrate a clear
understanding of
systematic synthetic
phonics

if teaching early
mathematics,
demonstrate a clear
understanding of
appropriate teaching
strategies.

 Lessons demonstrate effective use of and
reference to phonics, taught explicitly.
 Responses to reading are fluent and varied.
 A positive learning environment is created to
encourage reading.

 There is use of and reference to phonics
throughout curriculum.
 Opportunities to respond to reading are varied
and engaging.
 Broad use is made of materials and resources to
encourage reading.

 There is limited reference to phonics.
 The teacher provides limited opportunities to
respond to reading.
 A range of reading opportunities is provided.

 There is no reference to and little understanding
of phonics.
 The teacher provides very few or no
opportunities to respond to reading.
 There is a limited range of reading opportunities.

 There are planned opportunities during lessons to
successfully develop skills in numeracy relevant to
the subject.
 Pupils are made acutely aware of the relevance of
numeracy skills to the subject. The teacher
prepares pupils for the use of numerical skills and
highlights these as they are used.
 The teacher purposefully models and encourages
the use of correct mathematical terms.

 Numeracy is taught efficiently when
opportunities arise in planning.
 Pupils’ awareness of the relevance of numeracy
skills to the subject is developed. Numerical skills
are highlighted as they are used.
 Correct mathematical language is used.

 Numeracy skills are not planned into lessons but
taught as and when the need arises.
 Pupils have some limited awareness of the
relevance of numeracy skills to the subject, which
are sometimes highlighted if used.
 Some correct mathematical language is used,
although this is not always highlighted or
reinforced.

 Numeracy skills are not identified, reinforced or
planned for.
 Pupils are not shown how numeracy skills may
benefit their study in the subject and these often
go unmentioned.
 The teacher and pupils pay little attention to the
use of correct mathematical terms. Occasionally,
the misuse of vocabulary could lead to confusion.
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4) Plan and teach well structured lessons
Outstanding

promote a love of
learning and
children’s
intellectual curiosity

set homework and
plan other out-ofclass activities to
consolidate and
extend the
knowledge and
understanding pupils
have acquired
reflect
systematically on
the effectiveness of
lessons and
approaches to
teaching

Inadequate

 Learning is well-paced; the teacher listens to,
carefully observes and skilfully questions pupils
during lessons in order to reshape tasks and
explanations to improve learning.
 Classroom routines have been established thus
minimising the time needed for administration
tasks, e.g. giving out books, sticking in sheets, etc.



 The teacher has consistently high expectations of all

 The teacher has high expectations. He/She plans and

pupils. He/She plans and teaches lessons that enable
pupils to learn exceptionally well across the curriculum.
 The teacher and other adults generate high levels of
engagement and commitment to learning across the
whole school.
 All pupils are keen to extend their understanding
through independent, often challenging, enquiry.
 Excellent subject knowledge enables the teacher to
skilfully supplement and extend lessons with information
that creates the WOW factor.

teaches lessons that deepen pupils’ knowledge and
understanding and enable them to develop a range of
skills across the curriculum.
 The teacher and other adults create a positive climate
for learning in their lessons and pupils are interested and
engaged.
 The majority of pupils elect to discover more about the
subject through independent research.
 A good subject knowledge that allows the teacher to
introduce the extra information that creates the WOW
factor.

national expectations. He/She plans and teaches lessons
that support pupil progress across the majority of the
curriculum.
 The teacher and other adults create a climate in which
pupils are usually encouraged to engage with their
learning.
 A number of pupils clearly enjoy finding out about the
subject and are confident in asking questions.
 Subject knowledge is satisfactory, but lacks the extra
information and depth of knowledge that creates the
WOW factor.

and teaching over time fails to engage or interest
particular groups of pupils, including disabled pupils and
those who have special educational needs.
 The teacher and other adults fail to stimulate interest
and a love of enquiry in pupils.
 Pupils are reticent to ask questions in order to
consolidate or further understanding.
 Subject knowledge is insecure and the teacher is
therefore unable to effectively support pupils’ learning.

 Homework is very well differentiated and derived from

 Homework is set regularly and meets the learning
needs of individual children. It is well assessed
and feedback is developmental.
 Homework is set in a variety of styles and media,
and utilises a variety of learning skills/techniques.
 Homework is regularly set on the VLE
(demonstrating a sound awareness of e-safety
issues) and offers links to appropriately sourced
material to support and extend learning.
 Lesson effectiveness is reflected upon and
planning adjusted as needed.
 The teacher is able to adapt delivery of lessons
and can employ new ideas and technologies.

 Homework is set regularly and meets the learning
needs of groups of children. It is assessed
effectively.
 Homework tasks are varied to suit the purpose
and pupils sometimes are given the opportunity
to respond to these in an individual style.
 Homework is regularly set on the VLE, with
worksheets as appropriate (and recognises issues
of e-safety).
 Planning is changed when new ideas are
presented to the teacher.
 The teacher is willing to adapt his/her delivery of
lessons in light of feedback.

 Homework is not set regularly enough and not
monitored carefully enough to ensure that all
pupils complete it. Assessment is not timely or
particularly helpful.
 Homework tasks tend to be similar in form and
require the same basic responses form pupils.
 Homework is not regularly available on the VLE.

 The teacher is good at designing learning sequences

 The teacher plans for progression across the age and



within lessons and across lessons that are effective and
well-matched to learning objectives and the needs of
learners.
 The teacher makes a valuable contribution to shared
planning, sometimes taking the lead, and is responsible
for some creative ideas for promoting effective practice.
 Some effective approaches are transferred to the SoW
on an ongoing basis. There is reference to the development of literacy, numeracy and ICT/e-safety skills as well
as those relating to subject/curriculum knowledge.

ability range they teach, designing effective learning
sequences within lessons and across series of lessons
informed by secure subject / curriculum knowledge.
 The teacher contributes to shared planning and is able to
suggest some creative ideas to support and extend
pupils’ learning.
 The SoW undergoes an annual review and some changes
are made. Links are made with literacy, numeracy and
ICT/e-safety and recent developments in subject /
curriculum knowledge.



Careful consideration has been given to the amounts of time
pupils require in order to fully engage with lesson content. As a
result, learning is always very well-paced; the teacher
systematically and effectively checks pupils’ understanding
throughout lessons, anticipating where they may need to
intervene and doing so with notable impact on the quality of
learning.
Classroom routines have been clearly established; consequently,
the time taken for administration tasks, e.g. giving out books,
sticking in sheets, etc. is negligible.

school work. It is thoroughly and highly effectively
assessed so that feedback is developmental.
 Homework is offered in a wide variety of forms to be
completed in a choice of styles; it stimulates pupils to
become enthused by their choice of delivery.
 The VLE is used with great efficacy (and a good
understanding of e-safety issues) for the setting of
homework and provides opportunities for extended
learning.

 Lessons are constantly reflected upon, adapted as
needed and discussed with department
colleagues regularly.
 The teacher is keen to explore innovative ways in
which to present materials and accelerate
learning.


contribute to the
design and provision
of an engaging
curriculum within
the relevant subject
area(s).

Satisfactory
 Teaching is pacey, though this doesn’t always
enable an equally swift learning pace. Pupils may
be set quick-fire activities but then not given the
necessary time to fully explore a new idea or
consolidate learning.
 Some time is spent on administrative tasks, e.g.
giving out books, sticking in sheets, etc. which
could have been pre-empted.
 The teacher expects pupils to be working at at least


impart knowledge
and develop
understanding
through effective
use of lesson time

Good





The teacher is flexible, creative and adept at designing learning
sequences within lessons and across lessons that are highly
effective and consistently well-matched to learning objectives and
the needs of learners.
The teacher shares ideas, planning and enthusiastically supports
other colleagues in identifying areas for improvement. He/She is
keen to take a lead in planning collaboratively with colleagues in
order to promote effective practice.
Schemes of work reflect any newly identified effective
approaches, are updated regularly and good practice is shared
with colleagues. They clearly incorporate the latest in educational
theories, including literacy, numeracy and ICT (with e-safety), and
those relating to subject / curriculum knowledge.



Learning time is too often wasted because pupils are not
sufficiently engaged and so take too long to settle, activities are
not sufficiently well matched to the needs of pupils or the teacher
has focussed on what pupils should do rather than what they
should learn.
Far too much potential learning time is lost on administrative
tasks, e.g. giving out books, sticking in sheets, etc. due to poorly
planned and resourced lessons, and the lack of established
classroom routines.

 The teacher does not have sufficiently high expectations

 Planning and delivery remains static over a
prolonged period of time.
 The teacher is reluctant to change the way in
which lessons are delivered; unsatisfactory
lessons are not improved by any critical
evaluation.




Planning focuses on the activities to be completed in each lesson
or series of lessons and doesn’t recognise more long-term
objectives. Some learning sequences are not sufficiently suited to
the learners’ ages or ability range.
The teacher contributes very little to staff / department
discussions on curriculum development or to planning, e.g. of
SoW.
The SoW may be dated and is rarely altered in light of curriculum
developments. There is little or no mention of cross-curricular
literacy, numeracy or ICT (including e-safety) and not much
evidence of up-to-date knowledge of subject / curriculum
developments.
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5) Adapt teaching to respond to the strengths and needs of all pupils
Outstanding
know when and how
to differentiate
appropriately, using
approaches which
enable pupils to be
taught effectively

have a secure
understanding of
how a range of
factors can inhibit
pupils’ ability to
learn, and how best
to overcome these
demonstrate an
awareness of the
physical, social and
intellectual
development of
children, and know
how to adapt
teaching to support
pupils’ education at
different stages of
development
have a clear understanding of the needs
of all pupils, including
those with SEN; those
of high ability; those
with EAL; those with
disabilities; & be
able to use and
evaluate distinctive
teaching approaches
to engage & support
them.

 The teacher plans and delivers appropriately
differentiated learning activities for all pupils and
groups, based on prior attainment and need.
 The teacher makes use of a very wide range of
assessment strategies to judge individuals’ skills
and differentiate lessons accordingly.
 High quality resources are used with an excellent
mix of guided, group, shared, paired and
independent work to encourage independence
and collaboration; teaching assistants are clearly
directed and supported, so highly effective.
 The teacher demonstrates a secure
understanding of how a range of factors,
including SEN, EAL, FSM, CLA, G&T, can have an
impact upon learning and is able to anticipate
this in their planning.
 Lessons are adapted accordingly to ensure the
majority of pupils make outstanding progress.
 There is evidence of planned intervention if a
pupil is failing to make expected progress.
 Through thorough planning and teaching, the
teacher demonstrates an understanding that all
pupils develop at different rates, both socially
and mentally. Teaching is adapted accordingly
and pupils’ progress supported so they rapidly
improve.
 The teacher demonstrates evidence of a wide
range of, sometimes innovative, teaching and
learning strategies.
 There is evidence of regular review of the
pastoral and intervention register, and that
knowledge used to support pupils’ learning.
 The teacher demonstrates a clear understanding
of the specific needs of individual SEN, EAL and
G&T pupils and use teaching / support strategies
to ensure these pupils make progress that
exceeds that of similar learners nationally.
 Support staff are expertly directed and support is
tailored to suit individual pupils’ needs.
 The teacher liaises with the SENCo and other
professionals to write and use IEPs to their full
potential.
 Timely and effective use of an agreed range of
interventions is consistently demonstrated.

Good

Satisfactory

Inadequate

 The teacher plans and delivers appropriately
differentiated learning activities for the majority
of pupils, based on prior attainment and need.
He/She identifies and plans for potentially
vulnerable groups, e.g. SEN, FSM, etc.
 The teacher makes effective use of many
‘Assessment for Learning’ strategies.
 Appropriate and effective use is made of
differentiated resources; teaching assistants are
planned for and directed well.

 Some evidence of differentiated learning
activities, but the learning activity does not
always develop pupils’ knowledge sufficiently.
 There is some evidence of AfL strategies in use,
e.g. open questions, but responses are not always
effectively used to inform further learning
opportunities.
 Resources are generally appropriate to pupils’
ages and abilities; teaching assistants are directed
to encourage and monitor groups and individuals.

 There is little or no evidence of effective
differentiation or that individual or groups of
pupils have been identified and planned for.
 Assessment within lessons relies on closed
questioning, with limited use of other AfL
techniques.
 Resources are not always appropriate to pupils’
ages and/or abilities; teaching assistants are not
planned for or used effectively.

 Teachers demonstrate an understanding of how a
range of factors, including SEN, EAL, FSM, CLA,
G&T can have an impact upon learning.
 Lessons are adapted accordingly to ensure the
majority of pupils make good progress.
 Progress is consistently monitored and identified
points for improvement are acted upon.

 Pupils and pupil groups are identified but the
teacher has yet to demonstrate sufficient
understanding of how these factors (SEN, EAL,
FSM, CLA, G&T) can affect learning.
 Lessons are adapted to begin to address
individuals’ needs and aid pupils in making at
least satisfactory progress.
 Progress is monitored but weaknesses may not
be consistently addressed and acted upon.
 The teacher shows awareness that pupils develop
at different rates, both socially and mentally.
Some teaching is adapted to meet these needs.
 Some teaching and learning strategies are
planned for but not always used with continuity.
 The teacher is aware of the pastoral register and
sometimes refers to this when identifying pupils
in need of additional or alternative support.

 The teacher demonstrates little or no knowledge
of how pupils who are SEN, EAL, FSM, CLA, G&T
may need their learning tailored to their needs.
 There is little evidence of effective lesson
differentiation and a significant number of pupils
fail to make expected progress.
 There is little or no evidence of progress being
monitored.

 The teacher demonstrates an understanding of
the specific needs of SEN, EAL and G&T pupils and
has put in place some teaching and support
strategies to ensure these pupils make progress
that is in line with similar learners nationally.
 Support staff are utilised to support individuals’,
or groups of pupils’, needs.
 The teacher sometimes liaises with the SENCo
and other professionals to write and adapt IEPs,
but these may not be consistently adhered to.
 The teacher uses some interventions to support
pupil progress.

 The teacher is aware of pupils’ individual needs
but there is little or no evidence that these needs
have been addressed.
 Poor use is made of support staff.
 There is little evidence that IEPs have been used
effectively; the teacher may be reluctant to liaise
with the SENCo and /or other professionals.
 Few or no interventions are used to support pupil
progress. Individuals or groups of pupils may be
falling behind.

 The teacher demonstrates an understanding that
all pupils develop at different rates, both socially
and mentally. Teaching is adapted accordingly to
enable good pupil progress.
 The teacher demonstrates sound evidence of a
range of teaching and learning strategies.
 There is evidence of a review of the pastoral and
intervention register and that knowledge is used
to identify which pupils may need extra support.

 The teacher demonstrates an understanding of
the specific needs of SEN, EAL and G&T pupils and
has put in place teaching and support strategies
to ensure these pupils make progress that
compares favourably with similar learners
nationally.
 Support staff are utilised well to support
individuals’, or groups of pupils’, needs.
 The teacher liaises with the SENCo and other
professionals to write and adapt IEPs effectively.
 A range of interventions are used to promote
good pupil progress.

 The teacher shows little awareness that pupils
develop at different rates, both socially and
mentally. Little teaching is adapted to meet these
needs.
 Some different teaching and learning strategies
are used but these are not planned for and not
used with continuity.
 The teacher is aware of the pastoral register but
has made little or no use of it.
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6) Make accurate and productive use of assessment
Outstanding
know and
understand how
to assess the
relevant subject
and curriculum
areas, including
statutory
assessment
requirements

make use of
formative and
summative
assessment to
secure pupils’
progress

 The teacher assesses pupils’ learning and progress regularly and

 The teacher regularly assesses pupils in their

accurately. He/she ensures that pupils know how well they have
done and what they need to do to improve.
 An excellent understanding of statutory assessment requirements,
marking criteria, coursework, exams, schemes of work, etc. is
clearly demonstrated and the teacher alters planning accordingly.
 The teacher makes highly accurate judgements and adapts
planning as a result of moderation of work, pupil progress
meetings, etc.

subject area, including completing statutory
assessments.
 A clear understanding of statutory assessment
requirements, marking criteria, coursework,
exams, schemes of work, etc. is demonstrated.
 The teacher demonstrates good judgement as a
result of moderating work, pupil progress
meetings, etc. and then adapts planning
accordingly.

 Summative and formative assessments are used as a basis for

 Both summative and formative practices are

intervention and to inform future planning. There is regular,
effective and systematic use of AfL throughout lessons.
 The teacher has a comprehensive understanding of progression
and age related expectations (where available) in their subject(s)
and beyond, e.g. literacy skills.
 Pupils are confident and effective in using self- and peerassessment strategies to further their understanding.
 The teacher skilfully and expertly adapts questioning to the level
of the pupil and learning focus in order to move understanding
forward.

 School and national level data is used to set challenging

use relevant data
to monitor
progress, set
targets, and plan
subsequent
lessons

Good

targets, monitor progress and plan subsequent lessons
demonstrating an excellent ability to assess and evaluate.
 Teachers use local and national statistical data and other
information, in order to provide a) a highly accurate
comparative baseline for evaluating learners’ progress and
attainment, b) a means of judging the effectiveness of their
teaching, and c) a basis for improving teaching and learning.
 Teachers use information from tracking, day to day
assessment in books, responses to marking / feedback to
amend provision and further secure learning / progress.
 The teacher makes full use of provision maps, IEPs and
interventions.











 The teacher systematically and effectively checks pupils’
give pupils
regular feedback,
both orally and
through accurate
marking, and
encourage pupils
to respond to the
feedback.

understanding, providing frequent, regular and developmental
feedback to learners (oral and written); consistently high quality,
accurate marking and constructive feedback ensures that pupils
make rapid gains.
 The teacher reports back to pupils through ‘great’ marking (see
school criteria), with pupils habitually responding to comments.
 The teacher’s feedback skilfully develops the language of learning
and progress with learners.
 The teacher supports and guides learners so that they can reflect
on their learning, identify the progress they have made, set







evident and in turn used as a basis of intervention
and to inform future planning. There is evidence of
effective, systematic use of AfL throughout lessons.
The teacher understands progression and is aware
of age related expectations, e.g. expected level at
KS2.
Pupils are encouraged to self- and peer-assess
regularly.
The teacher adapts questioning to the level of the
pupil and focus for learning.
School and national level data is used to set
targets, monitor progress and plan subsequent
lessons demonstrating a good ability to assess and
evaluate.
Teachers use some elements of local and national
statistical data and other information, in order to
provide a) a comparative baseline for evaluating
learners’ progress and attainment, b) a means of
judging the effectiveness of their teaching, and c) a
basis for improving teaching and learning.
Teachers use information from tracking, day to day
assessment in books, response to
marking/feedback to amend provision and further
secure learning/progress
The teacher makes good use of provision maps,
IEPs and interventions.
The teacher competently checks pupils’
understanding and provides regular and
developmental feedback to learners (oral and
written); good quality marking and beneficial
feedback ensures that pupils make good progress.
The teacher reports back to pupils through ‘good’
marking (see school criteria), with pupils
responding to comments made.
The teacher’s feedback develops the language of
learning and progress with learners.
The teacher supports and guides learners so that

Satisfactory

Inadequate

 The teacher assesses pupils’ work, with some
acknowledgement of statutory assessments.
 An understanding of assessment requirements,
using mark schemes, marking criteria,
coursework, exams, etc. is demonstrated.
 The teacher makes little change to his/her own
planning as a result of moderating work, pupil
progress meetings, etc.

 There is little or no evidence of assessment
practices put effectively into place.
 The teacher is unclear about statutory assessment
requirements regarding marking criteria,
coursework, exams, etc.
 The teacher’s planning rarely changes in light of
evidence from the moderation of work, pupil
progress meetings, etc.

 Some summative or formative practices are evident but are

 Few AfL strategies are in place, leading to activities that

not followed up fully to benefit the pupil. The teacher
makes only occasional use of AfL, leading to explanations
and remedial work that could be repetitive and tasks being
planned that do not fully challenge.

 The teacher understands progression, but may not be fully
aware of age related expectations, e.g. expected level at
KS2.
Pupils are unused to self- and peer-assessment strategies.


 The teacher is sometimes able to ask different types of





questions to prompt pupils’ thinking.

 There is evidence that some school and national
data has been considered and this has resulted in
some appropriate target setting. Lesson plans have
been nominally modified as a result of some
assessment and evaluation.
 When provided with elements of local and national
statistical data and other information, the teacher
can use this to provide a) a comparative baseline for
evaluating learners’ progress and attainment, b) a
means of judging the effectiveness of their teaching,
and c) a basis for improving teaching and learning.
 The teacher makes some sound use of provision
maps, IEPs and interventions.








are not sufficiently well matched to the needs of pupils,
so that they make inadequate progress. Questions tend
to be closed and not wholly relevant to the learning
focus.
The teacher’s understanding of pupils’ skills progression
and age related expectations is not secure.
Pupils are rarely, if ever, asked to peer- or self- assess.
Pupils are often ‘talked at’ and not given an opportunity
to demonstrate subject knowledge by responding to
well-formed questions.
The teacher is unfamiliar with national data or where to
find it. He/she does not always make good use of data
available to inform future planning and assessment.
The teacher does not make effective use of local and
national statistical data so a) baseline assessments are
sometimes untrustworthy, b) they are unable to discuss
the effectiveness of teaching with reference to data, and
c) teaching and learning has not improved over time.
Because assessment and evaluation processes are not
embedded into the day to day planning of lessons,
learners don’t having a clear idea of their progress nor
does the teacher have a sound knowledge of pupils’
attainment.
The teacher does not make effective use of provision
maps, IEPs and available interventions.

 The teacher demonstrates some checking of pupils’

 There is little evidence pupils’ understanding is

understanding, providing helpful feedback to learners;
satisfactory marking and feedback ensures that most
pupils make acceptable progress.
 The teacher reports back to pupils through ‘satisfactory’
marking (see school criteria), with pupils sometimes
responding to comments made.
 The teacher’s feedback is beginning to develop the
language of learning and progress with learners.
 Pupils are regularly given the opportunity to reflect on
their learning and identify the progress they have

checked and little or no feedback offered through
marking. Pupils fail to respond to feedback given.
 The teacher, if reporting back to pupils, does so
through ‘unsatisfactory’ marking (see school criteria).
 Feedback promotes little or no development of the
language of learning and progress with learners.
 Pupils are rarely given the opportunity to reflect on
their learning and identify the progress they have
made. Due to a lack of guidance, they are often
unable to set targets for further improvement.
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positive targets for improvement and become successful
independent learners.

they can reflect on their learning, identify the
progress they have made and set targets for
themselves.

made, but this does not always result in effective target
setting.
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7) Manage behaviour effectively to ensure a good and safe learning environment

have clear rules and
routines for
behaviour in
classrooms, and take
responsibility for
promoting good and
courteous behaviour
both in classrooms
and around the
school, in
accordance with the
school’s behaviour
policy
have high
expectations of
behaviour, and
establish a
framework for
discipline with a
range of strategies,
using praise,
sanctions and
rewards consistently
and fairly
manage classes
effectively, using
approaches which
are appropriate to
pupils’ needs in
order to involve and
motivate them

maintain good
relationships with
pupils, exercise
appropriate
authority, and act
decisively when
necessary.

Outstanding

Good

Satisfactory

Inadequate

 The teacher makes consistent and effective use of
school’s behaviour system.
 Expectations of behaviour are clear and
embedded.
 Pupils’ pride in the school is shown by their
excellent conduct, manners and punctuality.
 Pupils are fully aware of different forms of
bullying, including cyber-bullying and prejudicebased bullying, and actively try to prevent it from
occurring. Bullying in all its forms is rare and dealt
with highly effectively.

 The school’s behaviour system is in place and is
effectively used.
 Children are clear about expectations of
behaviour.
 There is a positive ethos in the school, and pupils
behave well, attend regularly, have good manners
and are punctual to lessons.
 Pupils have a good awareness of different forms
of bullying. There are few instances of bullying
and these are dealt with effectively by the
teacher through the school’s agreed routines.

 There is occasionally inconsistent use of school’s
behaviour management systems.
 Expectations of behaviour are generally understood by
pupils.
 Pupils appear to like being at the school and
demonstrate this by behaving in a satisfactory manner
to one another and to adults.
 Occasional incidents of bullying can disrupt the class
but these are generally dealt with well by the teacher,
following the school’s agreed routines.

 The school’s behaviour management
systems are not consistently applied.
 Expectations of behaviour may be unclear.
 A significant minority of pupils show a lack of
respect and intolerance for each other or
staff and a lack of self-discipline, resulting in
poor behaviour.
 Incidents of bullying overall or specific types
of bullying are frequent, and / or pupils have
little confidence in the teacher’s ability to
address bullying successfully.

 The teacher’s planning clearly reflects IBP targets
which are used very effectively to support
individuals.
 Pupils’ behaviour is almost always impeccable.
 All pupils are highly enthusiastic about rewards
and very keen to earn and compare housepoints.
 The teacher awards housepoints regularly,
encourage pupils’ positive attitudes towards
them, and are fair and consistent in their award.
 Pupils’ successes are regularly identified and
celebrated; the teacher makes it very clear what
was particularly good about a response.

 The teacher has IBPs to hand and targets are used
with some success to support the needs of
individuals.
 Pupils’ attitudes to learning are consistently
positive and low-level disruption in lessons is
uncommon.
 Pupils are keen to receive and compare
housepoints.
 The teacher regularly awards housepoints, fairly
and consistently, in line with the school’s policy.
 Pupils’ successes are regularly acknowledged and
praised; the teacher is clear about what was
good.
 Behaviour is managed consistently well. There are
marked improvements in behaviour over time for
individuals or groups with particular behavioural
needs.
 A variety of behaviour management strategies
are used throughout a lesson and pupils are
actively engaged in their learning.

 IBPs are present but not always used effectively to
support individuals.
 Pupils’ behaviour is generally good but sometimes
unfocussed. Low level disruption is dealt with quickly.
 Most pupils enjoy receiving housepoints and view this
as a fair reward for good work and attitude.
 The teacher regularly awards housepoints in line with
the school’s policy.
 Pupils’ successes are praised though the teacher does
not always explain what was good.

 Little or no reference is made in planning or
in practice to IBPs.
 Pupils’ behaviour is poor and demonstrates a
lack of motivation and respect for others.
 Pupils show little or no interest in gaining
housepoints or faith in how the system may
be applied.
 The school’s housepoints system is not used
effectively to reward good behaviour, work
and attitudes.
 Pupils’ successes are rarely identified and
praised.

 Behaviour is controlled and pupils take part in the
lesson, though some low level disruption may be in
evidence. There are steady improvements in
behaviour over time for individuals or groups with
particular behavioural needs.
 A variety of behaviour management techniques are
used effectively to stop low level disruption and
therefore stop it escalating.
 The relationship between teacher and child is
satisfactory, allowing lessons to be delivered without
incidents of concern. Pupils trust/respect staff enough
to share information with them and the address of
both staff and pupils is suitably respectful.
 The majority of parents, staff and pupils express no
concerns about behaviour and safety.
 Poor behaviour is dealt with promptly and firmly,
using strategies in line with the school behaviour
policy, including the use of IBPs.

 Pupils’ lack of engagement and persistent
low-level disruption of learning contribute to
reduced learning and / or a disorderly
classroom environment.
 There is a reluctance to adopt proven
classroom management techniques on a
class by class basis.

 Skilled and highly consistent behaviour
management by the teacher and those staff
members for whom they have a responsibility
makes a strong contribution to an exceptionally
positive climate for learning. There are excellent
improvements in behaviour over time for
individuals or groups with particular behaviour
needs.
 There is evidence of strong – positive and
respectful - relationships between teacher and
child.
 Parents, staff and pupils are unreservedly positive
about both behaviour and safety.
 The very few instances of poor behaviour are
dealt with promptly, firmly and discreetly using
strategies in line with school policy, including the
use of IBPs.

 There is evidence of good relationships between
teacher and child.
 There are very few well-founded concerns
expressed by parents, staff and pupils about
behaviour and safety.
 Poor behaviour is dealt with promptly, firmly, and
discreetly. School behaviour policy, including the
use of IBPs, is used to good effect.

 There may be some discord between the
teacher and pupils. This may be due to a lack
of positive reinforcement, a lack of respect
in language and tone when talking to a pupil,
inconsistent use of rewards and sanctions
(which pupils feel unfair), etc.
 Concerns about behaviour and safety
expressed by parents, staff and pupils are
often well-founded.
 The school behaviour policy isn’t adhered to.
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8) Fulfil wider professional responsibilities
Outstanding
make a positive
contribution to the
wider life and ethos
of the school

develop effective
professional
relationships with
colleagues, knowing
how and when to
draw on advice and
specialist support

deploy support staff
effectively

 The teacher regularly takes on a leading role in developing

 The teacher contributes significantly, where

workplace policies and practice and in promoting collective
responsibility for their implementation.
 The teacher exemplifies professional standards of behaviour
and actively promotes equality of opportunity.
 The teacher is committed to a whole school ethos, promoting
the involvement of the school within the community and
how this extends beyond the school day.

appropriate, to implementing workplace policies and
practice and to promoting collective responsibility for
their implementation.
 The teacher emulates professional standards of
behaviour and promotes equality of opportunity.
 The teacher ensures that all pupils, staff and parents
understand and take pride in the role and importance of
the school in the wider community.

 The teacher contributes to, and when appropriate is able to direct, the

 The teacher works as a committed team member and



professional development of colleagues through coaching and
mentoring, and / or effective line management, demonstrating
exemplary practice and providing valuable advice and feedback.
He/She is approachable, diplomatic and keen to support and develop
colleagues in the role of critical friend or in more formal situations
when necessary.
The teacher maintains an up-to-date knowledge and understanding of
the professional duties of teachers and other staff, including leaders
and non-teachers, and the statutory frameworks within which they
work. They have a thorough understanding of the roles of others in the
school and are able to identify, manage and benefit from the talents of
individuals and specialists (including external agencies).

 The teacher ensures support staff know how best to
support individuals and groups of children. They are
provided with appropriate tasks which enable the
children with whom they are working to make rapid
progress. They contribute to high standards of behaviour
and make early and effective interventions.
 The teacher has a creative and constructively critical approach

take responsibility
for improving
teaching through
appropriate
professional
development,
responding to advice
and feedback from
colleagues

Good

towards innovation and developing his/her teaching skills.
He/She is highly critical of his/her own strengths and areas for
development and actively seeks to adapt their practice where
benefits and improvements are identified, building on already
excellent practice.
 He/She focuses relentlessly on improving teaching and learning
and fully engages in all professional development and
performance management opportunities.
 The teacher seeks out and responds positively and successfully to
helpful advice.

Satisfactory
 The teacher regularly contributes and
evaluates the relevant working policies
contained within the workplace.
 The teacher recognises a role in promoting
equality of opportunity for pupils in their
care.
 The teacher is a good ambassador for the
school and helps to make links within the
wider community.
 The teacher works with a range of different

identifies opportunities to share good practice when
working with a range of different colleagues in varying
roles, e.g. as mentor, coach, etc.
 The teacher maintains an up-to-date knowledge and
understanding of the professional duties of teachers
and some other staff and the statutory frameworks
within which they work. They understand the roles of
others in the school and have a good understanding of
who is best placed to offer particular advice and
specialist support (including some external agencies).

colleagues to share good practice and is
sometimes willing and able to take the role of
mentor or coach.
 The teacher maintains an up-to-date knowledge
and understanding of the professional duties of
teachers and the statutory framework within
which they work. They have sufficient
understanding of the roles of others in the school
and know where to go for advice and specialist
support (including some external agencies, when
directed).

 The teacher ensures that support staff know some

 The teacher ensures support staff know how

effective ways in which to support individuals and
groups of children. They are provided with
appropriate tasks which enable the children with
whom they are working to make good progress.
They are familiar with the routines of the classroom
and are thus able to make an effective contribution.
 The teacher demonstrates an active interest in
developing his/her teaching skills. He/She is aware
of his/her own strengths and areas for development
and is working to improve on what is already good
practice.
 The teacher is very keen to improve teaching and
learning and participates fully in professional
development and performance management
opportunities.
 The teacher responds positively to helpful advice.

to provide a satisfactory level of support to
individuals and groups of children. They are
provided with appropriate tasks which enable
the children with whom they are working to
make satisfactory progress. They are familiar
with the routines of the classroom.

Inadequate
 The teacher is not wholly conversant with the







appropriate policy documents and working practices of
the workplace.
The teacher lacks an understanding of the teachers’ role
in promoting equality of opportunity for all pupils in
their care.
The teacher’s views, when at odds with the whole school
ethos, are not always aired in a professional manner.
Their conduct and attitude sometimes suggests a lack of
pride in the school and this may affect community links.
The teacher contributes little to the workings of a team,
liaising ineffectively with colleagues which results in
missed opportunities to share good practice. The
teacher does not act on or take up opportunities for
professional mentoring and coaching.
The teacher fails to maintain an up-to-date knowledge
and understanding of the professional duties of teachers
and the statutory framework within which they work.
They rarely seek or act upon specialist advice and may
not understand where to go for this.

 Support staff are not usefully employed and can
be a distraction in the class. They are not well
enough informed about what is required of them
to enable their work to be effective. They may sit
impassively with a group through too much of the
lesson.

 The teacher demonstrates an interest in

 The teacher cannot accurately identify personal

developing his/her teaching skills. He/She is
aware of his/her most prominent strengths and
areas for development and is working to improve,
with some support.
 The teacher evaluates their performance and is
committed to improving their practice through
coaching, mentoring and other professional
development opportunities, and performance
management.
 The teacher acts on helpful advice and feedback
and is open to coaching and mentoring.

strengths and weaknesses in their practice and/or
conduct. He/She shows little or no understanding of the
importance of self evaluation and reflection.
 The teacher is unconcerned about developing teaching
skills further and may not engage fully with performance
management.
 Capacity for securing further improvement is limited
because the teacher has been ineffective in securing
essential improvements.
 Improvements which have been made are fragile, too
slow or are dependent solely on external support.

41

Elmhurst Junior School
Interpreting the 2012 Teachers’ Standards

communicate
effectively with
parents with regard
to pupils’
achievements and
well-being.

 The teacher ensures that reports are always highly
accurate, timely and well written.
 The teacher’s discussions with parents demonstrate a
very secure knowledge of children’s achievement and
well-being.
 The teacher has highly successful strategies for engaging
with parents to the benefit of pupils, including those who
find working with the school difficult.

 The teacher ensures reports are always accurate,
timely and well written.
 The teacher’s discussions with parents
demonstrate a secure knowledge of children’s
achievement and well-being.
 The teacher works well with parents, including
those who might find working with the school
difficult, to achieve positive benefits for pupils.

 The teacher ensures reports are accurate,
timely and well written.
 The teacher’s discussions with parents
demonstrate a sound knowledge of
children’s achievement and well-being.
 The teacher works with parents and uses
some strategies to engage with those who
find working with the school more difficult.

 The teacher writes reports which are inaccurate,
late or badly written.
 Discussions with parents demonstrate only a
sketchy knowledge of children’s achievement and
well-being.
 The teacher’s strategies for engaging with
parents are weak and parents have expressed
little confidence in the teacher.
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